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ABSTRACT: This study focuses on teaching journalistic translation courses to undergraduate 
students in Libya. It advocates a student-centered approach that is process-oriented and task-
based, with a view to creating an active learning environment in which undergraduate students can 
hone their translation skills, increase their awareness of genre, improve their translation pace, and 
achieve class objectives and learning outcomes. It contends that such a strategy, complemented 
with the use of computer-assisted translation (CAT) tools, provides meaningful interactions and 
enriching learning experiences when utilized successfully. It also suggests that pedagogical 
strategies, such as a translation portfolio and detailed rubric for comprehensive assessment, along 
with effective feedback, are important parts of the teaching process.  
KEYWORDS: Teaching Journalistic Translation, Translation Pedagogy, Translation Portfolio, 
Assessment, Task Based Approach, Process Oriented Approach  
 

Many translation teachers have only one objective for their translation classes. Students 
should translate better at the end of the class than when they began — Donald C. Kiraly (1995, 
p. xiv). 

1. Introduction 
Translation plays a vital role in every society in this global age. Accordingly, the demand for 
teaching translation has increased in academia, and it has become an important subject of 
study in universities and colleges across the globe. Many translation programs now offer 
various specializations, including Journalistic Translation, Medical Translation, Legal 
Translation, Audiovisual Translation, Literary translation, and Diplomatic Translation.  

This study focuses specifically on the teaching of journalistic translation1 courses to 
undergraduate students in Libya. In fact, translation programs are a relatively new 
establishment in Libya. As Jamal Giaber (2005, p. 186) explains: 

 
Until the year 2000, and with the exception of Garyounis and Khaliij Al_Tahaddi universities, 
which have separate departments for translation, all Libyan universities teach translation as 
a subject within the departments of English and French. It goes without saying that teaching 
translation as a subject within departments of foreign languages does not qualify students to 
be translators. Students graduating from the Department of Translation and Arabization of 
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1 The name and scope of this branch of transla;on prac;ce is a conten;ous topic. Some scholars label it as 
‘news transla;on’ (Holland, 2013; Bielsa, 2019), on the grounds that it involves more than just interlingual 
transfer, and includes rewri;ng and synthesizing the source material to meet the expecta;ons of the target 
audience (cf. BassneM, 2009, p. 6; BassneM & Bielsa, 2016, p. 37). Federico ZaneSn (2021, p 86) prefers the 
broader ‘news media transla;on’ to cover all forms of mass media (printed media, broadcast news, and digital 
media) that deliver news to the general public. However, Davier & Doorslaer (2018, p. 154) suggest 
‘journalis;c transla;on’ is more comprehensive than news transla;on (the term also favoured by Valdeón, 
2015), and this is the term that is adopted here.  
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Khaliij Al-Tahaddi University can only become reliable translators and interpreters after many 
years of real experience. 

 
Since Giaber’s study was published in 2005, more translation majors have become available 
at undergraduate and graduate levels in several Libyan Universities, such as the University 
of Tripoli, University of Gharyan, University of Benghazi, Misurata University, Sebha 
University, etc. This increased demand results not only from individual interest (an 
increased interest in learning English and working in the translation industry) but also from 
external reasons, which include: (1) Libya’s role in international politics, (2) peace-making, 
(3) African unity, (4) globalization, and (5) international cooperation (Giaber, 2005, p. 182). 
Therefore, translation plays a crucial role in Libyan society at various levels.  

Journalistic translation is an essential course on the Translation programs at several 
Universities across Libya. At the University of Tripoli, for example, students are expected to 
translate various kinds of journalistic texts, including sports, technology, politics, 
education, economics and reportage on world events etc. However, the practice of 
teaching translation still relies heavily on traditional methods, which, in turn, impact on 
students’ performance. These involve largely read-and-translate procedures. That is, 
teachers hand their students passages to translate individually while allowing them to use 
dictionaries, and then students read what they translated in the classroom, followed by 
class discussions. They then receive feedback from the teacher, usually consisting of 
normative judgements as to what the ‘correct’ translation should be.  

As a result, the students’ learning experience is constrained and passive. Put 
differently, while such a traditional method offers good practice opportunities, there is 
little opportunity for students to interact and discuss their translation choices and 
strategies, and the teacher’s feedback tends to be limited and ineffectual. As a result, most 
Libyan undergraduate students lack the skills and confidence needed to work successfully 
as translators in the job market.  

With these concerns in mind, the goal of this study is to present a meaningful strategy 
to advance training in journalistic translation in Libya.  It uses a combined approach, 
involving authentic materials, a detailed and objective assessment rubric, constructive 
feedback, and a translation portfolio. By incorporating these steps and shifting to a student-
centered approach, the course provides an enriching learning experience that enables 
students to handle a range of topics within a journalistic context.  

2. Training translators of journalistic texts in the Arab world 
Several textbooks have discussed the challenges of translating journalistic texts from 
English to Arabic and vice versa. Hasan Ghazala’s Translation as Problems and Solutions 
(1995), designed for Arabic speakers who are enrolled in Bachelor programs in translation 
departments across the Arab regions, is a particularly useful resource for training 
translators to translate from English to Arabic and vice versa. In it, Ghazala discusses 
translation problems and provides practical solutions for solving them. This book is widely 
used as a reference in curriculum or as suggested reading in translation courses.  



Alhashmi, R. & Bashir, M. - Strategies for journalistic translation courses 
Translation Matters, 6(2), 2024, pp. 100-114, DOI: https://doi.org/10.21747/21844585/tm6_2a6 

 102 

In the same context, James Dickins et al’s Thinking Arabic Translation (2002) is a 
practical course in teaching translation from Arabic to English, presenting different 
translation problems and their solutions with numerous examples. The book is suitable for 
the final year undergraduate program, offering “a new methodology and plenty of practical 
work in this area” (2002, p. 2).  

More recently, Mahmoud Altarabin’s On Translating Arabic and English Media 
Texts: A Coursebook for Undergraduates (2020), designed for undergraduate translation 
students and journalism students, explores the basic linguistic and stylistic features of news 
media discourse in English and Arabic. The bidirectional feature of the book, which includes 
authentic Arabic and English media texts, allows students to understand its distinctive 
nature and produce accurate translations.  

While these textbooks are useful resources for teachers and students, we found 
that adding authentic materials from ongoing events proved to be very instructive for 
students. To translate effectively, students need to practice using real-world examples 
from international media outlets, such as BBC, CNN, Aljazeera, Reuters, etc., as well as 
material from newspaper magazines, such as the Guardian, New York Times, etc.  

Although a lot of attention has been given to the problems of translating journalistic 
texts from Arabic to English and vice versa, the scholarly discussions of translation 
pedagogy in this field are rather scant. In a key study titled, “Translators as well as thinkers: 
teaching of journalistic translation in Hong Kong”, Defeng Li (2006) identifies a gap between 
institutional translator training and the real world of professional translation, and aims to 
bridge it in order to better prepare student translators for the market in Hong Kong. He 
contends that translator training should focus on “the process and reflective practice of 
translation so that students will ultimately develop good decision-making and problem-
solving abilities utterly needed by professional translators” (2006, p. 618). Li’s proposition 
is illuminating in attempting to make translator training more realistic, focusing on practical 
skills to enhance students’ readiness for the real-life market.  

In what follows, we present a teaching model that is suitable for teaching 
journalistic translation at undergraduate level, insofar as it has the potential to engage 
students in the process of translation, while enhancing their abilities and skills. It enables 
students to understand the particularities of journalistic translation, its sensitivity, and the 
urgency in delivering information effectively. By giving students the opportunity to practice 
real-world translation tasks, this model exposes them to a real working environment under 
pressure while delivering timely translation without compromising the validity of news 
content.  

3. Pedagogy in Translation Practice  
The way in which teachers teach and the kind of methodology they adopt play a vital role 
in translation training and pedagogy. Defined by Cambridge Dictionary2 as “the study of the 
methods and activities of teaching,” pedagogy includes the use of specific strategies, design 

 
2 dic;onary.cambridge.org/dic;onary/english/pedagogy (Accessed date: 3 oct. 2023) 



Alhashmi, R. & Bashir, M. - Strategies for journalistic translation courses 
Translation Matters, 6(2), 2024, pp. 100-114, DOI: https://doi.org/10.21747/21844585/tm6_2a6 

 103 

of class activities, selection of materials, goal-setting, assessment and feedback, amongst 
other things. In Translation Studies, this has gained some attention in the works of Brian 
James Baer and Geoffrey Koby, whose book Beyond the Ivory Tower: Rethinking Translation 
Pedagogy addresses the central question: “How effectively am I teaching students to think 
about translation?” (2003, p. x), and Donald Kiraly, who argues that “translation pedagogy 
has to be based on theories of translation that emerge from translation practice” (1995, p. 
x). However, choosing an effective teaching method cannot simply be done with the toss 
of a coin. Rather, it entails thoughtful considerations of various factors including the 
students’ needs, the subject matter, the type of instruction, the teachers’ educational 
philosophy, and the class objectives.  

Our approach involves a combination of task-based learning and process-oriented 
methods, which complement each other in teaching journalistic translation.  

Task-based learning was first introduced by Prabhu for the purpose of teaching 
English as a second language in Southern India, Bangladore (Candlin, 1987), and was further 
developed by Jane Willis (1996), who divided it into three main stages: pre-task 
(introduction to topic and task), task cycle (involves task, planning, report), and language 
focus (entails analysis and practice). While this method is intended for language teaching, 
it is also applicable in teaching translation practice courses, but with some modifications. 
Li (2013) customized it to suit business translator training, proposing six stages (pre-task, 
task, reporting, analysis, revising, and reflection), arguing that this is effective in developing 
students’ translation competence and enhancing their “research skills and reflection 
capacity as a means of self-discovery and self-improvement” (2013, p. 23). In the pre-task, 
the instructor delivers instructions and assists students in recalling translation techniques 
and strategies. Students then conduct effective readings in both the source language and 
target language to understand the translation task, while familiarizing themselves with 
related terminology in both languages. In the task stage, the instructor’s role is to monitor 
and facilitate the pair/group work, and students finish their tasks in pairs or groups and 
may ask the teacher questions for clarification. In the reporting stage, the teacher 
coordinates the session and may offer quick feedback. Meanwhile, students reflect on their 
process of translation and share their products verbally in class. In the analysis phase, the 
instructor underscores the specific learning objectives for the students to achieve based on 
their assigned tasks. Within this stage, students work together with the instructor on a 
detailed analysis of selected translations. In the revision phase, the instructor helps 
students with their revision and editing, and the students incorporate the instructor’s 
feedback on their translations in groups. In the reflection stage, the instructor reflects on 
the entire activity and offers useful tips for future teaching, meanwhile, the students reflect 
on the challenges that they faced in their translations (Li, 2013, pp. 7-11).  

This method has also been applied by Abduhameed Muhatlis Alenezi, who found it 
beneficial for teaching translation practice on one of the undergraduate translation 
programs in Saudi Arabia (2020, p. 194).  
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However, business translation is different from journalistic translation because it is 
mostly geared toward clients, whereas the latter is oriented toward the general public. Li’s 
model was further modified by us to suit journalistic translation teaching by integrating 
some aspects of Daniel Gile’s process-oriented approach (see below) and including the use 
of CAT tools (which allow access to bilingual glossaries and databases3  in the field of 
journalism) and a translation portfolio.  

Daniel Gile’s process-oriented approach focuses on the cognitive processes used by 
trainee translators as they learn their craft. In the first stage, the students will deduce the 
meaning of the original passage based on their existing linguistic and extra-linguistic 
knowledge, formulating a meaning hypothesis. If the meaning hypothesis is deemed 
plausible, they will move to the reformulation stage, which constitutes their first draft (Gile, 
1994, p. 108). Instructors will react to successive drafts by commenting on the students’ 
choices and, above all, on the strategies they used to arrive at specific solutions (Gile, 2009, 
p. 14). That is to say, instead of correcting specific words or phrases in a normative manner, 
they verify that the students have followed certain strategies to overcome problems. In 
doing so, they enable the students enhance their translation product as well.   

One of the most striking aspects of Gile’s method is that it focuses the trainees’ 
attention on the various decision-making processes involved in translation (2009, p. 14). 
This allows teachers to be more flexible, insofar as they will be able to verify that the 
students follow a certain technique or strategy in making a particular choice, instead of 
insisting on a specific word or phrase (2009, p. 15). 

Gile’s model also supports an interactive environment in class, allowing students to 
have visible agency in their choices and encouraging them to focus on the methods and 
procedures involved in producing adequate translations, instead of fixating on finished 
products. As Kruger (2008, p. 59) points out, the model works best in (and contributes to) 
“teaching-learning environments that are open to discussion not only between lecturer and 
students, but also among students.” In such a context, when they encounter a problem and 
share their solutions, students realize that there are multiple solutions to a single 
translation problem. As such, it creates a robust interactive learning environment that 
sharpens students’ understanding of the processes involved in translation.  

The combined model thus comprises five main stages with a timed schedule for each 
session. These stages are pre-task, initial task, work task, draft task, and feedback task. 
Before delving into details, a task has been defined in numerous ways—but in this 
context—it means giving students a journalistic passage, extracted from a real-life scenario 
to translate, but suitable to their level. Here, it is important to note that when selecting 
journalistic texts for translation (task), teachers must take into account of the level of 
difficulty in regard to the stylistic, grammatical, syntactic, or cultural aspects of the chosen 
texts to students. In addition, the teacher must be strategic in introducing different genres 

 
3 According to Zaretskaya, Pastor, and Seghiri (2015, pp. 79-80): “[CAT tools] consists in sugges;ng words or 
phrases to complete the segment that the translator has started typing. The translator, if she wants to 
discard the sugges;ons, can simply overtype them, or accept them.” 
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and news formats for students, such as (interviews, headlines, editorials, columns, feature 
articles, reports, etc.). This is because real-life tasks offer an immediate access to authentic 
materials that students might encounter in their future jobs as translators. Ideally,  

 
Translation practice should simulate actual professional translation tasks (i.e., the practice 
texts should be authentic, translation task specifications should be provided to students at 
the start, and evaluation of translation products should be based on original task 
specification” (Christiane Nord, 1988, quoted in Kiraly, 1995, p. 25).  
 
Hence, practice-oriented classroom activities are paramount in preparing students 

for real-world examples, thereby shaping their understanding of tangible tasks to translate, 
and strengthening their confidence in performing real tasks in their prospective careers.  

In the pre-task stage, the instructor delivers clear instructions about the assigned 
task, divides the class into groups, and discusses with the students the translation strategies 
and techniques that they can use collaboratively. In the second phase, students embark on 
reading the passage, finding the meaning of unknown words or terminology by using CAT 
tools, after which they start rendering the assigned passage in groups. This stage is crucial 
in stimulating the group activity, as CAT tools create opportunities for them to interact with 
each other and hone their translation skills. The teacher’s role here is to monitor and 
facilitate the group work.  

In the third stage, students will discuss their translation choices, problems, 
challenges, mistakes, and how they fix them. A key element of this stage is drawing 
students’ attention to the translation process and making them think about their choices, 
and the strategies they can use to overcome translation problems. Here, the use of CAT 
tools is central, as they discuss the suggestions provided by the tools, while the teacher 
observes and gives support and encouragement. In this vein, students acquire greater 
control over the translation process, learning to navigate translation problems.  

In the fourth stage, while the students are drafting their translations, the teacher 
refrains from assessing or judging their drafts. Instead, s/he discusses their choices, and 
how to reasonably justify them. At the end of this stage, one member of each group will be 
asked to read their translation aloud in class.  

The fifth and final stage is where the teacher gives brief oral feedback to each group, 
and students take notes. This will be followed later by a more in-depth evaluation and 
detailed constructive comments based on the rubric (discussed below). They are also 
required to include their revised tasks in their final translation portfolio assignment (see 
below) where they reflect on their translation processes, problems, solutions, and learning 
outcomes. As shown, all stages complement each other in the learning process whereby 
each one entails a new step with a different purpose of engaging with their tasks to 
enhance their translation skills.   

Overall, the advantage of using this method is that it allows students to benefit from 
the use of CAT tools, while interacting with each other and with the teacher in the 
classroom. What is unique about this combined approach is that it treats translation as a 
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multi-faceted activity while creating a productive dynamic environment, using instructive 
steps and suitable technological tools to hone students’ skills, increase their awareness of 
genre, and its specialized form, thereby achieving learning outcomes.  

During the process, students’ attention is drawn to features such as headings and 
subheadings, reported speech, and the various genres that exist within journalistic 
translation (news reporting, opinion writing, interviews, feature writing, sports writing, 
entertainment journalism, etc.). Additionally, by performing translation tasks based on the 
five suggested steps within a limited time frame, students adapt to working under pressure 
in the workplace and improve their quality of translation. Here, students understand the 
time sensitivity in delivering timely translation in a specialized language of journalism and 
its terminology. Our proposed model offers an instructive yet productive classroom training 
focusing on the process and the product of translation by using CAT tools. Accordingly, 
students enhance their understanding of the translation process, improve their pace, and 
ensure consistency and format.  

However, one of the challenges in adopting this method in the classroom is its 
difficulty for students who are not accustomed to this teaching style, since there are a lot 
of instructions to follow, several steps to take, and tasks that require concentration. 
Consequently, it will take a couple of classes to implement it efficiently. Another challenge 
is the class size; it works well when there are fewer than 25 students, but if there are more 
than that, it will be difficult to implement. The best practical solution is to divide the class 
into two groups with lessons at different times, allowing the teacher to implement the 
teaching model more successfully.  

4. Assessment and Feedback  
Assessment is one of the teaching tools that needs to be conducted in a transparent way. 
This is best achieved by using a detailed rubric based on well-defined criteria to objectively 
measure students’ skills and learning outcomes. Equally important, it must be suitable to 
the class level and align with the learning objectives. However, the most common method 
for evaluating translation trainees in Libya relies heavily on the product, concentrating on 
written exams (a midterm test worth 40% of the total score, and a final one worth 60%). 
This method is not really a fair way to assess the real outcomes of students’ progress, nor 
is it appropriate in scaling their skills. Rather, it raises students’ anxiety to the extreme as 
they experience a lot of stress about doing well on these exams.4  

Obviously, this type of assessment depends entirely on the final product, and thus is 
product-oriented. As such, it does not do justice to the learning process. A better 
alternative is to use an objective method that reflects criteria that, in turn, meet the class 
expectations, objectives, and learning outcomes. Accordingly, we have adopted the 

 
4 This seems to be a common feature of university training across the Arab World. As Omar Atari notes: “The 
teacher sets a task, usually in examina;on condi;ons, which s/he then marks in order to be able to decide 
whether or not the students have reached the level required to pass the module and proceed to the following 
level, or receive the diploma” (2012, p. 111). 
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following table, which shows a breakdown of the process of assessment to the marking 
criteria of the entire course. 
 

Attendance and Participation 10% 
Midterm Exam 30% 
Translation Portfolio & Reflection 20% 
Final Exam 40% 

 
After implementing this system in our teaching practice, we found it to be more 
comprehensive in evaluating students’ skills and outcomes throughout the semester, and 
therefore much more effective than the common assessment form.   

When it comes to assessing translation, Williams (2013, p. 420) states, “there is 
general agreement about the need for a translation to be good, satisfactory or acceptable.” 
To eschew any personal impressionistic judgment or bias, the proposed rubric is based on 
three straightforward criteria: 1)- Source-text fidelity (transfer of content), 2)- Linguistic 
accuracy and appropriacy (correct use of grammar, vocabulary, punctuation, register etc), 
and 3)- Readability (clarity of expression, coherence and cohesion). In honing and pruning 
this list of evaluation criteria, we made sure that it is suitable for students who are at the 
early stages of learning translation. Students must be introduced to the rubric in advance 
in order to give them a clear idea for what they will be evaluated for. As Maria Julia Sainz 
(1994, p. 137) points out, they have the right to know the evaluation criteria beforehand. 
In her words:  

 
As teachers we should establish common ground from the very beginning. Students have the 
right to know the evaluation system we will be using to evaluate their translation work 
throughout the year and we should be consistent in its use (Sainz, 1994, p. 138).  

 
The importance of using the translation rubric based on well-defined criteria helps in 

rendering the assessment effective and consistent. Deborah Allen and Kimberly Tanner 
explain in “Rubrics: Tools for Making Learning Goals and Evaluation Criteria Explicit for Both 
Teachers and Learners” (2006, p. 203) that “rubrics not only make the instructor’s 
standards and resulting grading explicit, but they can give students a clear sense of what 
the expectations are for a high level of performance on a given assignment, and how they 
can be met.” The efficacy of rubrics as a component of translation offers a valid assessment 
that meets learning needs and teachers’ goals and expectations in a transparent manner. 
Overall, the advantage of using the rubric entails “learning goals, design instruction that 
addresses those goals, communicate[s] the goals to students, guide[s] our feedback on 
students’ progress toward the goals and judge[s] final products in terms of degree to which 
the goals were met” (Andrade, 2005, p. 27). We believe that the aforementioned rubric is 
relevant to our students’ level, serving as an effective form of assessment in Journalistic 
Translation courses at the undergraduate level.   
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Providing regular feedback is also an integral part of the learning objectives and 
must be incorporated strategically and instructively. However, the common form of 
feedback in teaching translation in Libyan universities is predominantly geared toward the 
translation product with little attention given to process. As Atari (2012, p. 106) puts it: 

 
Most research findings on English/Arabic/English trainee translators’ shifts indicate that a 
majority of translation teachers’ feedback is purely product-oriented. It is mainly linguistically 
oriented with scant reference to proper translation processes and trainees’ strategies such 
as identifying a problem, finding a solution to the problem, rephrasing, coming up with 
alternative solutions, checking their translational versions according to use and users, etc.  

 
Another common failing in the translation classroom is for teachers to focus on minor 

errors and overlook the bigger picture in their feedback. As Anthony Pym (1992) has 
pointed out, there are two types of translation errors, binary and non-binary errors, in 
which the former refers to any errors that are clearly incorrect, while the latter describe 
translations that are not totally wrong but may not be appropriate for some reason and 
can be improved.  

In fact, students should not be held responsible for something they do not yet know, 
especially in the early stages as novice translators. However, after they recognize their 
errors, then they should be accountable for them. Cay Dollerup’s “Systematic Feedback in 
Teaching Translation” is highly relevant here. Dollerup explains three components of 
systematic feedback: “corrections in the translations;” “oral discussion in the class covering 
adequate as well as inadequate renditions;” and “feedback form assessing strengths and 
weaknesses with each student” (1994, p. 125). To ensure the feedback is effective and 
suitable to student’s needs, levels, and expectations, it should go beyond dichotomic 
judgments.  

In this way, teachers become more involved in the translation process by giving 
feedback on the translation drafts based on the clear evaluation criteria and allowing 
students to work on multiple drafts to engage in the translation process to enhance their 
translation skills. At the end of the course, students will include their final products in the 
translation portfolio, which is an integral part of the assessment package as well. Hence, 
designing effective feedback entails a comprehensive evaluation based on both the process 
and product of translation, thereby focusing attention on the procedures and the final 
product of translation. So, our strategy for effective feedback involves useful comments, 
instructive suggestions, and general advice, while allowing students to invest their time in 
improving the quality of their translation, thereby focusing on long-term success.  

To clarify this further, one of the tasks used in class was the translation of a section 
of the article: “China-U.S. Cooperation ‘No Longer an Option ... but an Imperative’ by Wang 
Yi”5  

 
5 hMps://www.usnews.com/news/world/ar;cles/2024-01-05/china-u-s-coopera;on-no-longer-op;onal-but-
impera;ve-for-both-and-the-world-wang-yi (Accessed date: 8 Jan 2024) 
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Example of Translation Task 

Original text Student translations (versions of 3 groups) 

BEIJING (Reuters) -Chinese Foreign 
Minister Wang Yi said on Friday the 
most urgent task for Sino-U.S. 
relations is to establish a correct 
understanding and cooperation 
between the two sides, stressing it is 
“no longer an option … but an 
imperative” for the world. 

1-jكlmn 5 ور( ريانيuvw–( - yزو حuيصلا ة�جراخلا ر�n��� غناو � موي 
��wلا ةساملا ةجاحلا نأ ،ةعمجلا  تاقلاعلا نأش� اهق�قحت بج� 

 lmnب حيحصلا نواعتلاو مهافتلا ةماقإ �¢ ،ة�كu¡ملأا-ة�ن�صلا
 نم "ة�متح ةروyn لj ...ارا�خ دعت مل" اهنا ¯ع ادكؤم ،lmnبناجلا

.ملاعلا لجأ  

2-jكlmn، 5 ور( ريانيuvw–( - زو لاقuيصلا ة�جراخلا ر�n��� غناو � موي 
ºn احًاحلإ v̧·لأا ةمهملا نإ ةعمجلا

� تا�لاولاو lmnصلا lmnب تاقلاعلا 
 هنأ ادًكؤم ،lmnبناجلا lmnب نواعتو حيحص مهف س¼سأت �¢ ةدحتملا
 .ملاعلل "ةروyn لj ... ارًا�خ دع� مل"
�� غناو ��nيصلا ة�جراخلا رuزو لاق -3� ماهملا v̧·أ نا ةعمجلا موي 
 حيحص مهف س¼سأت �¢ ة�كu¡ملأا ة�ن�صلا تاقلاعلل ةلجاعلا

 رمأ لj ... را�خ كلذ دع� مل" هنأ ¯ع اددشم ،lmnبناجلا lmnب نواعتو
 .ملاعلل "ا�متح

Cooperation is the "most correct 
choice for China and the United 
States to get along", Wang said in a 
keynote speech at an event to mark 
the 45th anniversary of the 
establishment of diplomatic 
relations between China and the U.S. 

ºn غناو حضوأ -1
� Æثدح للاخ ة�س¼ئر ةمل jسانمÊىركذلا ة 

 lmnصلا lmnب ة�سامولjدلا تاقلاعلا ةماقلإ lmnعÍرلأاو ةسماخلا
 lmnصلل ةحص v̧·لأا را�خلا وه نواعتلا" ةدحتملا تا�لاولاو
 ".شÏاعتلل ةدحتملا تا�لاولاو

ºn غناو لاق- 2
� Æاهاقلأ ة�س¼ئر ةمل ºn

� 45 ىركذلا ةÊسانمj لفح 
 نأ ةدحتملا تلاÑuلاو lmnصلا lmnب ة�سامولjدلا تاقلاعلا ةماقلإ
"قفاوتلل ةدحتملا تلاÑuلاو lmnصلا lmnب حيحصلا را�خلا وه نواعتلا "    

ºn غناو لاقو-3
� ةسماخلا ىركذلا فداص� يذلا �Ô¼ئرلا هjاطخ 

 تا�لاولاو lmnصلا lmnب ة�سامولjدلا تاقلاعلا س¼سأتل lmnعÍرلأاو
 ةدحتملا تا�لاولاو lmnصلل بس×لأا را�خلا" وه نواعتلا نإ ،ةدحتملا
    ".شÏاعتلا لجأ نم

“It can be said that China-U.S. 
cooperation is no longer an option 
for the two countries and even for 
the world, but an imperative that 
must be seriously addressed,” Wang 
said. 

 تا�لاولاو lmnصلا lmnب نواعتلا نإ لوقلا نكم�" :غناو لاقو-1
 ةروyn وه لj ،ەØأj ملاعلل �wح وأ نيدلÊلل ارًا�خ دع� مل ةدحتملا

  ."ة�دجj اهعم لماعتلا بج� ة�متح
 مل ةدحتملا تا�لاولاو lmnصلا lmnب نواعتلا نإ لوقلا نكم�" :لاقو -2
 اهعم لماعتلا بج� ةروyn لj ،ملاعلل �wحو نيدلÊلل ارًا�خ دع�
jة�دج". 

 تا�لاولاو lmnصلا lmnب نواعتلا نا لوقلا نكم�" لائاق حyو-3
 بج� ا�متح رمأ لj ،ملاعلل �wحو نيدلÊلل ارًا�خ دع� مل ةدحتملا
  "ة�دجj هعم لماعتلا

Relations between the United States 
and China have been tense over a 
range of issues, including national 
security, global conflicts, trade 
curbs, climate change and Taiwan. 

1-Æب تاقلاعلا تناlmn صلاو ةدحتملا تا�لاولاlmn نأش� ةرتوتم 
 تاعاÞلاو �Ýوقلا نملأا ؛اهنمض نمو ،ا�اضقلا نم ةعومجم

.ناوياتو خانملا vmغتو ةuراجتلا دويقلاو ة�ملاعلا  

 بáس� lmnصلاو ةدحتملا تا�لاولا lmnب تاقلاعلا ترتوت دقل -2
ºn امj ،ا�اضقلا نم ةعومجم

� تاعاÞلاو ،�Ýوقلا نملأا كلذ 
.ناوياتو ،خانملا vmغتو ،ةراجتلا دويقو ،ة�ملاعلا  
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As shown, each group comes up with their version of the translation, which one 

member then reads aloud. The teacher gives feedback orally after each translation and 
then they discuss it together. In doing so, students recognize the nuances between each 
group’s translation and learn from feedback.6  The use of CAT tools helps students to 
produce good translations in a timely manner. Although the translations in the table above 
are rough drafts, they are readable and comprehensible versions. Of course, each group 
needs to improve their translations based on feedback because there are some problems 
with each one, but overall, they are acceptable. Students are expected to revise their 
translations and submit their final translations in the portfolio at the end of the semester.   

The feedback aims to strike a balance between the process and the product of 
translation—in that it covers the steps of the translation process, from analyzing the text 
to identifying and solving problems, as well as taking decisions to render the message 
effectively in its final product. It aims to hone the translation skills of the students, build 
their confidence, and raise awareness of their responsibility to work in the real workplace. 
Thus, it fits within this method since it involves the bigger picture of assessment and meets 
the criteria of evaluation in terms of source-text fidelity, linguistic accuracy and readability, 
that suits students’ level and results in a more nuanced evaluation of students’ translation.   

5. Translation Portfolio  
Along with assessment and feedback within this proposed teaching model, a translation 
portfolio is of paramount importance for improving students’ performance. In Portfolio as 
a Learning Strategy, Janell Cleland and Carol Porter observe that “the answer to the 
question, ‘what needs to be done next?’ can be only determined when individual strengths, 
weaknesses, needs, and questions are brought to the conscious level of both students and 
teacher” (1995, p. 45). It also helps in understanding translation as a process. In this regard, 
Sakolkarn Insai asserts in “Learning Portfolios in Translation Classrooms” that: “It develops 

 
6  We recommend that the teacher should form new groups every class to allow wider interac;on and 
collabora;on between students.  

 ةعومجم بáس� lmnصلاو ةدحتملا تا�لاولا lmnب تاقلاعلا ترتوت -3
ºn امj ،ا�اضقلا نم

� دويقلاو ،ة�ملاعلا تاعاÞلاو ،�Ýوقلا نملأا كلذ 
.ناوياتو ،خانملا vmغتو ،ةuراجتلا  

The diplomatic rift deepened last 
year as both accused each other of 
flying high-altitude balloons in their 
respective air spaces. 

ãnاملا ماعلا �âامولjدلا فلاخلا قمعت-1
� امهنم لÆ مهتا ث�ح 

ºn ة�لاع تاعافترا ¯ع تانولاj قلاطæب رخلآا
� لéل يوجلا لاجملا 

  .امهنم
ãnاملا ماعلا �âامولjدلا فلاخلا قمعت-2

� نم لÆ مَهتا ث�ح 
ºn ة�لاع تاعافترا ¯ع د�طانم قلاطæب رخلآا نيدلÊلا

� لاجملا 
  .امهنم لéل يوجلا

 فرط لÆ مَهتا ث�ح مÞنملا ماعلا �âامولjدلا فلاخلا قمعت-3
ºn ة�لاع تاعافترا ¯ع د�طانم قلاطæب رخلآا

�    .يوجلا اهلاجم 
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the students’ translation competence, as well as other skills necessary for their translation 
learning, including decision making, problem solving, self-monitoring, and self-assessing” 
(2013, p. 96). Hence, the incorporation of translation portfolios in the classroom will give a 
great opportunity for the students to take responsibility for their learning and to be 
engaged in improving their translation skills through practice, editing, reflection, and 
feedback.  

As a part of the course, students are required to collect their translation tasks based 
on the weekly exercises that are conducted in class. Students will have the chance to 
receive feedback, and then revise their drafts accordingly to improve their translations. In 
this assignment, students are also required to write a reflection paper about their 
translation process, techniques, choices, mistakes, improvement, revisions, learning 
outcomes, etc. The translation portfolio and reflection paper assignments are worth 20 
percent. Based on our teaching experiences, we learned that the portfolio is not just a 
dossier of task accomplishments; rather, it gives students the opportunity to invest their 
time to improve their translation skills, revise their drafts, understand the process of 
translation, and reflect on their learning experiences.  

The benefits of using a Translation Portfolio are various: firstly, it promotes self-
revision, which is an essential part of improving translation skills and confidence; secondly, 
it stimulates positive attitudes towards the process of revision and its significance in 
improving their competence in translation; and finally, it helps students to track their 
progress from rough translation to finished draft, thereby enabling them to engage with 
the process of translation and grasp their overall progress throughout the class. 

As observed in our teaching, students engage in their portfolios very seriously from 
the beginning to the end of the semester, thus, it is a powerful pedagogical tool that has 
an important place in the teaching of Journalistic Translation courses for undergraduate 
students.  

6. Conclusion  
Previous scholarship has discussed the problems of translating journalistic texts from 
Arabic to English and vice versa, highlighting various problems, techniques, and solutions. 
However, only a few studies are concerned about how to teach journalistic translation in 
the Arab world, which is quite curious. Nevertheless, the significance of this study lies not 
only in its attempt to fill a gap in the scholarship as regards translation pedagogy but also 
to offer an updated and useful teaching method, which is predominately informed by 
personal experiences. It contends that the art of teaching journalistic translation courses 
requires a strategic approach, supported by a meaningful pedagogy in terms of objective 
assessments, effective feedback, and reflective learning experiences. Ultimately, the 
combined teaching approach seeks to transform the teaching practice of journalistic 
translation for undergraduate students to improve their translation skills and prepare them 
for their future profession as successful translators. It equips students with the necessary 
skills and knowledge to translate any kind of journalistic text.  
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All in all, this paper aims to stimulate more debate about how to teach translation 
practice in general and journalistic translation in particular. We hope that the model it 
provides will be useful for translation instructors throughout the Arab world and beyond.  
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