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Espousing CAT Tools in Arabicization
as a Smart Educational Technology
in Translation Training Programs in

Libyan Universities

Daw, Abduala

English department, Elmergib University, Elkhoms, Libya
amdaw@elmergib.edu.ly

ABSTRACT

This study is devoted to explore the role that CAT tools play in EFL classrooms as a
focal element in training and empowering Libyan EFL university students to acquire
translation competencies and skills that can make them more responsive to the changing
needs for the labor market. The study rests on the analysis of the responses to a ques-
tionnaire administered to English teachers in Libyan universities targeted to obtain their
perspectives on translation status in Libyan universities and how CAT tools can be
adopted as a smart learning and teaching method. The study findings reveal that CAT
tools have not been utilized in the classroom yet, due to unawareness of and unfamiliari-
ty with translation technologies, lack of infrastructure and curriculum review, and inef-
fective educational policies. Besides, the Ministry of Higher Education in Libya is high-
ly recommended to modernize Libyan universities through taking serious steps towards
establishing CAT tools in their translation training programs and curricula..

KEYWORDS: CAT tools utilization, translation and Arabcization training, curricula
reform
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Introduction

In the field of translation, the term CAT stands for Computer-Assisted
Translation tools. CAT tools have recently been defined by the European
Association of Machine Translation (n.d.) as “translation software pack-
ages which are designed primarily as an aid for the human translator in
the production of translations” (para.3). In most cases, the term refers to a
combination of Translation Memory (TM) tools, i.e., software that stores
the user’s previous translations in the computer database, which the pro-
gram draws on for suggestions when new texts are being translated
(Hutchins, 1995).

The last 20 years has witnessed an increase in the amount of knowledge
and information. In response, this has made it indispensable to introduce
students to modern translation technologies to acquaint them with trans-
lation technologies to meet future labor market requirements and secure
jobs. Because translation is an essential tool for transferring knowledge
and achieving communication, there has been a rapid rise in the use of
CAT tools as a pedagogical resource for training student translators and
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developing their instrumental competencies. Consequently, translation
technology has become an integral part of the translation process and has
changed the nature of this process in quite important ways (Christensen
etal., 2010; O’Brien, 2012).

A. Study Aims

CAT tools have become a staple feature in the curricula of most transla-
tion departments throughout the world. Some researchers in the field of
translation teaching emphasize the need for the curricula reform so that
translators can adapt to modern labor market conditions (Alkhatnai,
2017; Alotaibi, 2014; Gough, 2011; Mahfouz, 2018). In accordance, this
study attempts to explore the role of using CAT tools as a technology
instrument for translation from English into Arabic and vice versa. The
study endeavors to raise awareness among translation teachers and stu-
dents about the significance and effectiveness of using CAT tools in both
translating and teaching translation at Libyan universities.

B. Study Rationale

The study researcher has been teaching translation to undergraduate stu-
dents at the College of Arts at EI- Mergib University, for more than fif-
teen years. This experience has obliged him to contribute to the research
field of translation and Arabicization - even if it is a little. In fact, this
stems from the results of observations he has gained during that period,
concluding that undergraduates often hold greater prospects of perfor-
mance than what they can really do (Deeb, 2005).

Evidently, net-generation students fancy downloading and using technol-
ogy applications on their smart mobile phones, | Pads or Lab tops. There-
fore, there is a pressing need for translation students to keep pace with
global developments through the implementation of modern educational
applications such as Google Translate and CAT tools. More precisely,
this study seeks to fill the knowledge gap in this regard, by investigating
the situation in Libyan universities, sounding the opinion of key stake-
holders, highlighting the essential reforms needed, and setting guidelines
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for the necessary steps to be implemented in order to introduce CAT
tools in translation training curricula.

C. Study Significance

The significance of study lies in the fact that it deals with a new trend
that has attracted the attention of translation scholars in the world who
express their views in support of the use of CAT tools in translation
teaching. For example, Hakkani et al. (1998) point out to three factors in
the translation teaching context which comprise: (i) the changing nature
of the translation field, (ii) the novel requirements and performs in the
translation field, and (iii) the changing perceptions of students who now
exploit modern technology applications in numerous areas. Ultimately,
teaching CAT tools in Libyan universities serves a good educational in-
vestment in, revolutionizes translation teaching and, consequently, boosts
translation practices.

D. Study Objectives

This tries to achieve the following objectives:
1. To raise awareness among university management, and IT centers
about the need for establishing CAT tools in Libyan universities.

2. To shed light on the significance of translation technology to be har-
nessed in the field of English- Arabic-English computer translation
and in translation teaching.

3. To tackle the obstacles that led to the delay of implementing CAT
tools in Libyan universities and to focus on the possible challenges
that may encounter the users.

4. To pave the way, through ICTs, for the introduction of CAT tools in
university classrooms.

E. Study Questions

The study tries to answer the following research questions:
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1. Why are CAT tools needed? And how can they be used in the class-
room?

2. Why should CAT tools be taught at Libyan universities? And what
are their pedagogical benefits?

3. What are the impediments that control implementing CAT tools?
And how to persuade translation specialists to introduce machine transla-
tion tools in the teaching of translation and in the training of student
translators?

2. Review of related literature

A. Brief history of CAT tools

The first appearance of CAT tools was in 1984 when two companies
TRADOS GmbH in Germany and STAR in Switzerland were founded.
After that, in 1988, the Japanese ETOC (Easy To Consult) was estab-
lished. In 1992, TRADOS launched its products globally (Breikaa,
2016.12). Over the past decades, there has been an exponential increase
in studies on machine translation from a variety of perspectives includ-
ing, the need, assessment, requirements, expectations, implications and
applications, e.g. Melby 1994; Lockwood 1995; Rochlin 1997; Texin
2003, Alkhatnai 2017 and Alotaibi 2020, among others.

Concerning the contribution of Arab scholars to the literature on
CAT tools, there have been a few studies focusing on the role, im-
portance, and future of CAT tools and MT in translation in the Arab
world. Studies (in Arabic) investigated machine translation and CAT
tools from a variety of perspectives including the need for automated
translation, assessment of MT output, and the significance and role of
MT in the globalization era. Of these, we may mention Baraka (2012);
Al-Maani M, 2000 and Murtada H, (2002) among others.

B. The gap in the existing literature

As attested by this review of the literature, the studies reviewed above do
not relate to the Libyan context. Their findings are based on research
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conducted mainly in Saudi Arabia and Egypt, or in other non-Arab coun-
tries. Although they discuss key issues about translation technology that
are of much relevance to Libya, they do not investigate the situation in
Libyan Translation Studies Departments. Therefore, there is a big
knowledge gap that needs to be filled. It may be formulated, in view of
the research questions, as follows:

1. Why CAT tools were ignored in Libyan translation departments’
curricula? Why are they now still ignored?

2. Demand on utilizing CAT tools has been on the increase; so why is it
that neither staff, nor academic institutions, have pushed for their in-
troduction in the translation teaching programs?

3. Do Libyan teachers agree or disagree with some modern writers'
views in favor of using CAT tools in teaching?

4. Why have CAT tools not been incorporated in the translation curric-
ula in Libyan universities despite their effectiveness as a teaching
and training resource?

The main advantage of this study over the previous ones is that it does
not only pay a special attention to the significance of CAT tools to be
implemented in the classroom but also suggest the possible type of CAT
tools that can be utilized effectively.

3. Methodology

A. Instrument

The questionnaire questions were designed by the researcher — after he
reviewed some related methods, then, they revised by the supervisor. The
questions included five sections. Each section comprises some questions.
For example, translation technology—use related questions that included a
close-ended question concern on whether the teachers and their students
use translation software in the classroom or not, and open-ended ques-
tions asking for the reasons behind not adopting translation technology in
Libyan universities, and when and how it can be adopted are provided.
The open-ended questions were supplemented by extra space for the re-
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spondents to provide additional information and express their views. A
close-ended question on teachers' agreement or disagreement with state-
ments made by modern researchers and writers on the need to use trans-
lation software was put to the respondents.

B. Participants

The questionnaire was distributed to 60 randomly selected male and fe-
male faculty teaching English and Translation Studies teachers in differ-
ent state and private institutions in Libya. Only 38 teaching staff mem-
bers filled and returned the questionnaire. In terms of qualification, nine
teachers hold PhD degrees and the rest hold MA degrees in teaching
English or Linguistics, but only few hold a master’s degree in Translation
Studies. To analyze the responses, descriptive statistics of percentages
was run.

4. Data Analysis

The questionnaire data was analyzed by using descriptive and inferential
statistics with SPSS 17.0 and Microsoft Excel 2013. The surveys includ-
ed Likert—scale, open-ended, checkbox-type and ordering questions,
some of which were optional.

In view of Table 7, for instance, it is noticed that fully 97% of the partic-
ipants surveyed said that CAT tools should be adopted in Libyan univer-
sities. Regarding the benefits of using CAT tools in the classroom, 84%
of the participants stated that using CAT tools would enhance the relia-
bility and accuracy of the translation process as conducted by translation
graduates. Moreover, 87% of the responses said that using CAT tools
would raise the confidence of users. In addition, 97% said that using
technology in teaching would be useful and time-saving, and 89% said
that using CAT tools would help increase productivity. Besides, 79%
said that using CAT tools would increase competency by providing the
appropriate strategies for effective translation, and 97% believe that CAT
tools would help improve the quality of the translation. Finally, 87%
mentioned that using CAT tools would raise the confidence of the users.
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In general, the (Weighted Mean is 1.84) which indicates that the answers
tended to the (True) answer, that is, Libyan universities hope envision to
adopt using CAT tools in the classroom.

Furthermore, the questionnaire includes some comments and feedback
provided by several participants in Libyan universities about their views
and knowledge of the use of translation software in Libyan universities.
These comments show that there is a total agreement about the benefits
of CAT tools, but that the problem is how the use of CAT tools can be
achieved.

It emerges from the participants' comments that: (1) it is important to
conduct a needs assessment exercise as to equipping translation class-
rooms, properly qualifying teachers and providing all ancillary facilities;
(2) there is awareness that machines propose but that it is humans who
dispose; (3) the advantages of harnessing modern technology for transla-
tion teaching are obvious; (4) the market requires mastery over modern
technology; and (5) there is a need to familiarize teachers with modern
translation technologies. The main insight, here, is that, the benefits to be
derived from adopting CAT tools require adequate facilities and properly
trained teaching staff.

5. Discussion

A) Why Libyan universities are lagging behind in implementing trans-
lation technology?

Based on the preceding sections of this study, the delay in implementing
translation technology in Libyan universities arises from several factors.
These factors are as follows: a) lack of awareness among learners, teach-
ers and stakeholders about the significance of CAT tools and their rele-
vance to both training and professional work; b) lack of skilled trainers
and of technical support from the IT departments in the faculties where
translation courses are taught; c¢) lack of infrastructure for using CAT
tools in the classroom; and d) lack of CAT tools software in the Libyan
market, and even where it is, software packages need to comprise initial
training and after-sale service. As we can see, the factor related to
“awareness” ranks first. Indeed, any future reform needs to start there.
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Also, as pointed out above, all other factors follow from this. Conse-
quently, buy-in among all stakeholders is key, and this requires, first and
foremost, significant advocacy work.

B) Challenges that obstacle implementing CAT tools in Libyan univer-
sities

It emerges from the participants’ comments that there is awareness
among translation teachers about the impediments to introducing
translation software. These impediments are: (1) lack of pressure by
translation teachers to persuade the oversight authority to take the
necessary steps; (2) lack of equipment and labs; (3) poor infrastruc-
ture (internet connectivity, and even power outages), (4) proper teacher-
training; (5) lack of awareness among decision-makers, and insecurity;
(6) lack of a stable oversight authority and poor financial resources.
While the responses reiterate infrastructure-related and teacher-training
issues, they point out more fundamental problems pertaining to political
stability which are beyond the control of academic institutions. This does
not prevent, however, the existing institutions to incept reform actions to
be deployed when the situation goes back to normal.

6. CONCLUSION

To sum up, in view of the results of the study, the delay in implementing
translation technology in Libyan universities was due to certain factors
and obstacles: (i) firstly, machine translation is not seen as essential
course in translation studies curricula, (ii) secondly, there is a lack of
skilled

trainers and technical support from the IT department, (iii) thirdly, there
is no infrastructure for using CAT tools in the classroom; neither com-
puters nor internet access are available in the classroom. To fill this, the
findings suggest that some measures should be taken, some of which are
of a methodological and pedagogical order, such as conducting diagnos-
tic studies to assess how translation is taught and identify teacher and
learner needs, while others are of an administrative and practical nature,
such as espousing advanced technologies, providing the necessary
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equipment and training faculty in this respect. It is hoped that these re-
sults will prompt students and teachers to take stock of the situation and
engage in calling for the necessary reforms that are likely to introduce
CAT tools in curricula and in the classroom.

Recommendations

1. This study hopes to initiate a healthy discussion on the challenges fac-
ing the implementation of CAT tools in Libyan universities.

2. The Ministry of Higher Education should plan and design pedagogical
principles to suit the specific needs of students.
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